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Paradigm Shift and Influence Mechanism of College Curriculum
BAO Wei

(Institute of Economics of Education , Graduate School of Education s Peking University, Beijing, 100871)

Abstract; The college curriculum is influenced by the sociocultural context, institutional-level influ-
ences, and learners. Based on a discussion of the paradigm shift and controversial issues in the Chinese
college curriculum and using data from a college student survey, this study explored the structural char-
acteristics and influence mechanism of the college curriculum. The results suggested three important di-
mensions of the college curriculum: practical orientation, wide and deep orientation, and basic orienta-
tion. The study also found that the selectivity and teaching resources of an institution and the learning
motivation of its students have significant influences on the college curriculum.

Key words: college curriculum; paradigm shift; influence mechanism
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Participatory Governance, Social Culture and School Performance.
An Empirical Study on PISA from Survey of East Asia

XIE Hong-tao' LI Jie* CHEN Li-wei’

(1. School of Public Finance and Tazation s Zhongnan University of Economics and Law, Wuhan, Hubei, 430074 ;
2. School of Foreign Languages, Zhongnan University of Economics and Law, Wuhan, Hubei 4130074 ;
3. School of Economics, Xiamen University, Xiamen, Fujian, 361005)

Abstract : This study examines the causal relationship between teacher participation in decision mak-
ing and their affective outcome for schools. Samples were sent to 26450 students from 1091 secondary
schools in countries and regions of East Asia in 2009. Hierarchical linear modeling was applied to vali-
date the participation model and estimate the correlation among the variables. The structural equation
modeling results showed that the effect of teacher participation in decision making on education outcome
varies from country to country, depending on the cultural dimension of the countries . The power dis-
tance index, individualism index, uncertainty avoidance Index, and long-term orientation can explain
the functional difference in decision-making participation. In general, four teachers’ participatory deci-
sion contents (i. e. , personal decision, financial and budget decision, student management decision,
and teaching activities management decision) affect the education outcome. Teachers’ participation in
decision making improves their organizational citizenship behavior and indirectly improves the educa-
tional outcome. This study extends our knowledge of the relationship between decision-making involve-
ment and affective outcomes.

Key words: teacher participation in decision making; cultural dimensional index; teacher affective
outcome; hierarchical linear model; PISA (Programm for International Student Assessment)



