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Yangzhou , Jiangsu , 225127 ; 3. School of Educational Science and Technology ,
Nanjing University of Posts and Telecommunications, Nanjing, Jiangsu , 210023)

Abstract; The trajectories and latent categories of students” abilities are central to understand how
students differentiate during their time in college. Based on longitudinal survey data from three cohorts
over six years at a university, this study employs a latent growth model and latent profile analysis to
explore the trajectories and patterns of college students’ core abilities development. The study finds
that, from the overall perspective, the core abilities of college students have generally increased during
their university years, and the growth trajectories of their abilities are nonlinear, forming*positive U-
shaped,”“negative U-shaped,”and“approximately linear”differentiated development patterns. From the

individual perspective, the core abilities of college students have risen and fallen during their four years

i i

of study, as well as six latent categories: “leader,”“wanderer,”“burst,”“backslider,”*“progressor,”and
“laggard. ”Among them, the number of “bursts” characterized by the mediunrlevel starting point, low-
speed growth in one or two years, and rapid growth in three or four years accounted for one-third of the
largest, followed by “progressor.” In terms of influencing factors, the development level of core
competence is influenced by gender, origin and discipline, and the structural level of three-dimensional
ability, such as basic ability, general ability and innovation ability, is related to the type formation of
core competence development.

Key words: core abilities; growth trend; latent categories; latent profile analysis; value-added evaluation
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Does the New College Entrance Examination Archives Submission Reform
Aggravate the Enrollment Quality Differentiation of Majors within Universities

WU Yu-chuan'? DING Yan-qing® XU Rui* LI Ju!

(1. Graduate School of Education, Peking University, Beijing, 100871 ; 2. Institute of Economics of Education ,
Peking University s Beijing, 100871 ; 3. Undergraduate Education , Peking University, Beijing, 100871 ;
4. School of Public Finance and Taxation , Central University of Finance and Economics, Beijing, 102206 )

Abstract; Many theoretical studies believe that the reform of archives submission in the new college
entrance examination will aggravate the differentiation in the quality of new enrollments between majors
within universities. In the framework of the bilateral matching between candidates and universities, this
paper theoretically analyzes the influence transmission mechanism from the reform to candidates’ be-
haviors and the matching between candidates and universities. Applying a two-way fixed effect model
on the data of college entrance examinations in 18 provinces from 2016 to 2021, we found that the re-
form does not aggravate the differentiation in the quality of enrollment between majors within universi-
ties. In addition, the two reforms of archives submission have significantly improved the enrollment
quality of the top and bottom majors in universities, and the effect of the “parallel major” mechanism is
relatively stronger. The influence of the reform on enrollment quality differs among different university
groups. If the policy goal is to improve the enrollment quality of the top and bottom majors, the “paral-
lel major” mechanism is a better choice.

Key words: new college entrance examination; archives submission reform; enrollment quality; dif-
ferentiation



